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The emergence and expansion of the Internet has enabled institutions of higher education to offer students new, specialized forms of online enhanced education, including blended learning (also known as hybrid instruction), which consists of the integration of traditional, face-to-face instruction with online teaching and learning activities (Cleveland-Innes, 2010).  Because students have expressed an increased demand for Web-based instruction (Allen & Seaman, 2010), the provision of online and blended learning courses in the United States has exploded in recent years.  For example, findings from the Sloan Survey of Online Learning indicate that the number of students taking at least one online course increased 17 percent from Fall 2007 to Fall 2008 (Allen & Seaman, 2010).  Other national survey data suggest that the provision of blended learning courses occurs in all types of institutions of higher education in the United States, and that 79 percent of U. S. public institutions offer at least one undergraduate blended learning course (Allen, Seaman & Garrett, 2007).
These trends have placed pressures on institutions of higher education to provide their faculty with professional development opportunities to learn about Internet-based education (Kulenschmidt, 2010).  In order for faculty to be effective teachers of either blended learning or fully online courses, they need institutional support with the tasks of redesigning their courses and learning how to “foster online learning communities, facilitate online discussion forums, and address and manage students’ online learning difficulties” (Vaughn, 2010, p. 173).  In response to this need, the purpose of this report is to describe a pilot project that will provide a small group of TCNJ faculty members with the tools and skills to be successful with the blended learning approach to online enhanced education, followed by the development and delivery of the first generation of TCNJ blended summer courses.
Blended Learning, Faculty Development, and Institutional Needs
The provision of administrative and academic support for blended learning at TCNJ is necessary for three reasons.  First, audits of the SOCS system by Information Technology indicate that TCNJ faculty members have been gradually expanding their Web-based educational activities.  Unfortunately, with the exception of the assistance provided by Instructional Technology Services, this growth in online teaching activities has occurred with minimal, pertinent faculty development support from TCNJ.  Consequently, systematic training for our faculty on the theoretical models and pedagogical practices of blended learning is overdue and would likely enhance the TCNJ teaching/learning environment.  Second, a recent analysis of the transfer of credits to TCNJ revealed that TCNJ loses hundreds of thousands of dollars each year to other institutions, particularly community colleges, where our students take courses in the summer.
  We contend that some students who would otherwise take summer courses elsewhere would take summer courses at TCNJ if strategically targeted courses (e.g., those typically taken by our students at other schools) were offered in a blended learning format, which would allow the students to do a great deal of their study and learning activities from their homes.  Thus, helping our faculty to teach blended learning courses would fortify an initiative to redirect summer tuition dollars back to TCNJ.  Third, there is institutional interest in supporting accelerated degree completion for our students.  The addition of blended learning courses to the summer schedule has the potential to facilitate accelerated plans of study.  Faculty trained in blended learning pedagogy would be equipped to teach courses that might appeal to students wanting to complete their degrees faster than the traditional four years.
The Appeal of Blended Learning
There is considerable evidence to suggest that blended learning courses would appeal to TCNJ students.  Research and anecdotal data from other, traditional “brick-and-mortar” institutions indicate that students consider blended learning to be worthwhile, and that they would recommend a course in a blended learning format to others (Ayock, Garnham & Kaleta, 2002), largely because blended learning is convenient, allows students to control the pace of learning, and reduces time spent commuting (Graham & Kaleta, 2002).  Vaughan (2010) has concluded that the convenience and flexibility of blended learning is especially attractive to students who have family and work duties.  Because most TCNJ students return to their homes during the summer months to rekindle relationships with family members and work in summer jobs located near their homes, it is likely that the advantages of blended learning courses would appeal to them.  
Why Blended Learning and Not Fully Online Education
Our recommendation to focus on a blended learning rather than a fully online approach is based on research findings supporting the effectiveness of blended learning, our institutional identity, our assessment of current faculty teaching practices, and the technological infrastructure here at TCNJ.  
Pertinent research findings.  There is growing empirical evidence demonstrating that, relative to fully online instruction, blended learning designs contribute to improved learning outcomes for students, such as higher student retention rates and higher levels of student achievement (for a summary of this research, see Garrison & Vaughan, 2008).  Other research has shown that blended learning courses produce better results regarding meaningful classroom discussions (Garnham & Kaleta, 2002), student drop-failure-withdrawal rates (Twigg, 2003), student grades (Dziuban, Hartman, Moskal, Sorg & Truman, 2004), and performance on term papers (Garnham & Kaleta, 2002) than traditional face-to-face courses do.  These positive findings may be due to the components of blended learning courses, which combine “the best features of in-class teaching with the best features of online learning to promote active, self-directed learning opportunities for students with added flexibility” (Vaughan, 2010, p. 166).  Overall, the extant research suggests that blended learning is a promising approach for enhancing instruction in higher education.

Our institutional identity.  TCNJ has positioned itself as one of the premier public institutions of higher education in the United States by providing its students with a transformative educational experience.  One of the key components of this experience is quality, face-to-face interactions with professors - a feature that has helped us to differentiate ourselves from online institutions, which are often viewed as impersonal, profiteering diploma mills (Carey, 2010).  In-class activities led by the instructor and designed to create a cohesive, interactive community are an essential component of blended learning (Garrison & Vaughan, 2007), making it a form of innovative education that is compatible with the TCNJ mission.
Current faculty instructional practices and the TCNJ technological infrastructure. During the summer of 2010, we held focus group meetings with seven TCNJ faculty members who were identified as campus leaders in the use of online distance learning activities in their courses.  We also interviewed several members of Information Technology regarding the resources to support Internet-based instruction at TCNJ and the extent of current online teaching by our faculty. Based on these discussions, we reached the following conclusions regarding the status of Internet-based education at TCNJ:
1. Although traditional, face-to-face instruction continues to be the norm at TCNJ, the faculty has increased their use of Web-based educational activities to create communities of inquiry with students taking TCNJ courses.

2. The current technological infrastructure of TCNJ can support blended learning courses but not fully online courses.
3. In light of the current fiscal crisis, TCNJ does not have the resources to invest in the types of systems that would support fully online courses and programs.
4. Our faculty as a whole is not prepared to jump to a fully online educational delivery system at this time, even if such a delivery system were available to them.  However, since most faculty employ SOCS or other online tools as part of their Web-facilitated courses
, many could make the transition to teaching blended courses if they were provided with pertinent faculty development opportunities.

5. A blended learning format would allow our faculty to combine one of our institutional strengths – very personal, high quality, face-to-face instruction – with online learning activities. 
Features of the Proposed Pilot Project
Based on these considerations, TCNJ will conduct a pilot project that would provide 5 to 10 faculty members with extensive support and financial incentives to design and deliver a small number of blended learning courses during Summer 2011.  Co-sponsored by Academic Affairs, the Center for Excellence in Teaching and Learning, Instructional Technology, and Summer Programs, this project will equip a cadre of faculty members to become proficient blended learning instructors while providing the institution with an opportunity to evaluate our capacity to deliver blended learning courses effectively.  Consequently, this project will be consistent with our institutional commitment to a culture of continuous improvement.  The specific faculty development activities and resources and financial incentives of this project
 will include the following:


1. Participation in an Online Learning Conference on Blended Learning
Pilot faculty will participate in a two-day, online conference, “Blended Learning: The 21st-Century Learning Environment,” offered by Educause on September 15 and 16.  The conference runs from noon to 5 pm EST on both days.  TCNJ will cover the costs of the enrollment fee, and faculty will attend the conference here at TCNJ.

2. Participation in an On-Campus Workshop on Blended Learning
TCNJ will provide a faculty development workshop, “Blended Learning: Lessons from TCNJ Faculty,” which will feature presentations on blended learning pedagogy by the following TCNJ faculty members, each of whom has kindly volunteered to share their expertise on the topic:

Chris Ault

Interactive Multimedia

Lynn Braender
Accounting and Information Systems

Tabitha Dell’Angelo
Elementary and Early Childhood Education

Jody Eberly

Elementary and Early Childhood Education

John Kuiphoff

Art
This workshop will occur in mid-October or early November.
3. Course Design Support

Academic Affairs will hire a course design consultant to assist the pilot faculty members with the development of their blended learning courses during Spring 2011.  This consultant will be a faculty member paid the equivalent of one course overload for this service.
4. Financial Incentives

Each pilot faculty member will receive a total stipend of $3000 to compensate them for their work designing a blended learning course.
  This stipend will be in addition to the standard compensation participating faculty members would receive for teaching a summer course and will consist of the following:

a. An up-front stipend of $500 paid during Spring 2011.
b. An additional stipend of $2500 paid during Summer 2011.
At the completion of the project, an assessment will be conducted to determine the successes and limitations of this blended learning initiative.  Quality of instruction, enrollment patterns, and faculty response to the experience of teaching blended courses will be particular targets of this evaluation.  In addition, we will ask faculty members participating in this project to identify additional resources that might be necessary to support effective blended learning instruction at TCNJ.  These findings will suggest recommendations for enhancing future blended learning courses.  The results of this project will also be used to inform campus-wide discussions (including review by appropriate governance committees) and institutional policy regarding the future scope and direction of blended learning at TCNJ.  For example, project findings could help TCNJ to determine how it might grow the blended learning component of the curriculum, and to generate permanent models of faculty development and compensation for the next generation of faculty teaching blended learning courses.
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� See attached report regarding transfer credit courses taken during the summer.


� According to Allen and Seaman (2010), teachers of “Web Facilitated Courses” use web-based technology to facilitate what is essentially a face-to-face course.  For example, they may use a course management system or web pages to post their syllabi and assignments.  





� We must emphasize that these features would apply only to the pilot project described in this proposal. 


� If participants cannot attend this online conference due to conflicting commitments, an alternative but comparable faculty development experience will be provided.


� In a similar pilot project conducted in 2007, Pepperdine University found that a stipend of $3,000 was a sufficient incentive to entice faculty to participate in a faculty development program focused on blended learning (Demski, 2010).


� Permanent models of faculty development and compensation pertaining to blended learning would be submitted to the AFT for review.
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